C.   Costs. Benefits and Effectiveness (Continued)

o SSDS-students who had full-services had lower grade point averages 1n
the first year than students who had more limited services. However,
1t is likely that this finding simply reflects the fact that students
with poorer educational background and poorer entry skills tend to be
given more services.

o Students receiving more financial aid are more likely to persist through
their freshman year, and tend to attempt and complete more course units
and to obtain higher grades, than comparable non participants in the
program.

o Students having more affluent parents attempted and completed more
course units and received higher grade point averages than SSDS students.
However, student financial incentives (grants and tuition waivers) were
apparently highly effective in offsetting some of the negative effects
of poverty backgrounds for some SSDS students. Such Incentives were
stronger predictors of course units attempted and completed, and of
grade point averages, than the level of parental Income, at least within
the Income range found in this study.

The follow-up study, conducted on students who would normally be  1n their
fourth-year of college, reported the following (E.5):

o Almost 60 percent of the SSDS participants were still enrolled three
years after the initial freshman survey, and over half were full-time
students.

o In general, students with freshman-year participation profiles repre-
senting moderate levels of services, e.g., a single type of academic
service (tutoring, group instruction, academic counseling) or a combi-
nation of two types of services tended to show superior performance on
three of the long-term outcome measures (time enrolled, and course
units attempted and completed), compared with students who received no
special services 1n their freshman year. However, only certain pairings
of services and outcomes showed these relationships, and there was
no clear evidence that one particular kind of service was superior
to another.

o The freshman-year participation profiles representing the most Intensive
combinations of services showed no relationships with the long-term
outcomes, or in certain cases, negative associations. One possible
explanation is that the academic services were generally beneficial,
but that the most Intensive services were targeted toward students
with the greatest learning deficiencies and were unable to overcome
those deficiencies.

o Non-academic special services (orientation, cultural services, assess-
ment, and referral) received either during the freshman year or later,
are associated with more extended enrollment, greater numbers of course
units attempted and completed, and higher grades achieved. fulfill
